
ACHIEVEMENT 

In 2007, the centre was able to complete some projects and started the execution of 

two major research studies that will drive the implementation of the 9 year Basic 

Curriculum. 

Completed Projects 

Public Examinations as Predictors of University Students’ Achievement 

The main purpose of this study was to: 

 

 Determine the extent to which scores in examinations conducted by 

WAEC, NECO, NABTEB, and JAMB could predict future academic 

achievement of students in university degree examinations. 

 Develop structural models for predicting the academic achievement in 

university degree examinations based on performances in public 

examination. 

The sample comprised 4,904 grandaunts (2,631 males, 2,273 females) from 22 

Nigerian Universities that satisfied certain predetermined criteria. These 

Universities were chosen from six geo-political zones that make up the country, 

namely; South West, South East, South-South, North Central, North West, and 

North East. The selected universities comprised 12 federal, 8, state and 2 private 

universities. From the sampled universities, eight core disciplines were involved in 

the study and these were Management/Social Sciences, Sciences, 

Engineering/Technology, Arts, Medical Sciences, Education, Law and Agricultural 

Science. From each core discipline, thirty (30) students’ records were randomly 

selected in the study such that 2,696 were admitted with WASSC obtained at one 

sitting, 1,375 with WASSC at two sittings, 276 with a combination of WASSC and 

SSCE one sitting and 12 with SSCE at two sittings. 

It must however be pointed out that the fewness of the candidates seeking 

admission into the university with NECO and NABTEB certificates could be  as a 

result of the fact that these bodies were just entering into the examination scene at 

the time of interest to the study. 

 

 



Summary of Finding 

 Majority of the students sampled for this study entered the University with 

WAEC certificates (83%) followed by NECO (11%) while only a few 

entered with NABTEB certificates. 

 There was low but positive correlation (0.12<r<0.30) between each of the 

predictors (WASSC1, SSCE1, WASSCE2, WASSCE/SSCE) combined with 

UME and performance on year one and final year CGPA. 

 Considering the predictor of students CGP; SSCE1 scores were the second 

be4st single predictor; WASSCE2 ranked third while WASSEC/SSCE 

ranked 4
th
 and UME was the least predictor. 

 In the final year, WASSEC1 ranked first, followed by SSCE1, WASSEC2, 

WASSCE/SSCE and UME in that order. 

 Using predictor variables (WASSEC1, SSCE1, WASSEC/SSCE) in 

combination with UME scores yielded better prediction than any one 

variable alone. When better predictor variables (WASSEC2, SSCE2and 

WASSEC/SSCE) are combined with UME in individual basis, the 

combination of UME and WASSEC/SSCE scores had the least predictive 

power. 

 The analysis of variance shows that the regression model for predicting first 

and final years CGPA was significan6t beyond 0.01. 

 Based on candidates first sitting in public examinations, the models for 

predicting students’ academic achievement in the first year were: 

 

CGPA = 1.40 WASSEC1+0.04 WASSEC2+0.014 UME; 

CGPA = 1.72+0.024 SSCE1 + 0.015 UME 

 

 The models for predicating the achievement of students who sat for public 

examinations at two sittings or combined results to make a minimum of five 

credit passes required for admission were obtained as: 

 CGPA = 1.83+0.032 WASSEC2 + 0.001 UME 

 CGPA = 1.89 + 0.031 WASSEC/SSCE + 0.01 UME 

 

 

 



Policy Implication 

The following policy implementations are derived from the study: 

1. That public examination poorly predicted university achievement suggests 

that they may not be good indices for determining or selecting those who are 

likely to succeed in university education 

2. The poor prediction might also be a reflection of the quality assessment 

instruments used in both public and university examination 

3. The low correlation between GPA and predictor variables lends credence to 

sustaining and strengthening the post-UME screening exercise going on in 

Nigerian universities 

4. The superior predictive performance of WASSCE1 and SSCE1 scores over 

WASSCE2, SSCE2 and WASSCE/SSCE  scores underscores the need to 

be admitted into the university in Nigerian on the position of five credit 

passes obtained at not more than one sitting 

 

Strategic Capacity Programmes Strengthening Manual 

A total of 300 courses were developed to build and strengthen the capacity 

of all segments of the education sector based on the following segments: 

early childhood, primary Education, Junior and Senior Secondary Education, 

Research, Policy and Education Support Service. 

 

NERDC Manual for the development, procurement and Utilization of 

Instrument Resources 

This manual was developed to build and strengthen the capacity of 

Education Resource Centre (ERCS) in the procurement, development and 

utilization of instructional resources. This manual will enable ERCS teach 

the teachers in the school system on how to improve their capability for 

effective and efficient use of instructional materials to improve the 

teaching/learning process. 

In view of this, Educational Research Centre in 2006 carried out a national 

research on the implementation of the National Policy on Education. The 

result of the research gave a lot of insights as to what Nigerian feel about the 

policy. The result also helped the council to drive the review process by the: 



 Establishment of a national coordinating committee (NCC) to drive the 

review process as all other reviews had been based on arm chair three-

man review committee. 

 Organization of Town Hall meetings with relevant stakeholders for 

enlarges input and grassroots representation in the six geopolitical zones. 

 Setting up of a Technical Committee from the national coordinating 

review based on input gathered at the Town Hall meeting. 

 Ratification of the presentation of the technical committee by the 

entire National Coordinating Committee on the review of the NPE. 

 At that meeting it was agreed that the NPE be further harmonized and 

streamlined based on the on-going reform in the ministry to enable 

stakeholder make further input. The draft NPE which is presently with the 

Honourable Minister of Education for his assent based on the agreement 

reached at the Extra-ordinary NCE meeting held at the Education Resources 

Centre of the FCT in April 2007. 

 

An assessment of the performance of the Education Sector in the Context of 

the On-Going Reforms 

This study was undertaken by the Educational Research Centre in order to 

find out the extent to which the present reform initiative positively or 

negatively impacted on the educational system. This study became necessary 

because since 1999 government has put in place a number of educational 

policies and deterioration in the education system which has spanned a long 

time but became more prominent within the last two decades. 

Specifically, the study critically assessed the status of macro and micro 

indicators of educational system in the context of the on-going reforms in 

the educational sector. Ascertain the extent of implementation of 6the 

various strategies put in place to achieve educational goals in the context of 

NEEDS. Identify the observed lapses in the implementation of strategies put 

in place to drive the reform agenda in the education sector. Provide remedies 

to the identified lapses. Data on the project was gathered September and 

October 2007. Data collation and analysis took place from November to 

December 2007. The centre organized the writing / editorial workshop for 

the research report in Conference setting in September 2008. In the next 

edition we will give you a synopsis of the finding. 

 



Survey of Continuous Assessment Practice of Nigerian Teachers in Primary 

and Junior Secondary Schools 

The importance of continuous Assessment, herein after referred to as CA, in the 

education system cannot be over-emphasized. According to National policy on 

Education (NPE 2004:9), education should be based in whole or in part on 

continuous assessment of the progress of the individual pupil/student at a level 

of education. 

Recently, grave concern has not only been expressed in different quarters about 

the poor quality of various continuous assessment instruments being used in 

Nigerian schools but also about the grossly in efficient way in which teachers 

carry out continuous assessment. It is also being speculated that there is a lack 

of uniformity in the implementation of CA practices across the country. It is 

against this background that this research work is proposed to investigate into 

how the CA practice in Nigeria is being conducted. 

Specifically, the project critically determine the status of teachers knowledge of 

continuous assessment guidelines in schools, identify record kept in schools as 

part of continuous assessment, list standardized instruments if any used 

continuous assessment in schools, determine the workload of teachers in our 

schools, the amount of money made available for Continuous Assessment in 

schools, assess how teachers score and interpret score, assess teachers 

knowledge of transformation of scores, assess the implementation of 

Continuous Assessment in schools; determine the use of ICT in Continuous 

Assessment in schools and determine other factors that could militate against 

the practice of Continuous Assessment in schools. 

Data for the project was gathered in October / November 2007, this was 

immediately followed by data collation and analysis in December 2007, the 

centre organized a research writing / editorial workshop in conference setting in 

September 2008. Watch out for a synopsis of our finding in the next edition. 

 

Teacher Needs Assessment at the Basic Education Level for Effective 

Curriculum Implementation 

The Nigerian Educational Research and Development Council (NERDC) by the 

decree (now Act) establishing it, has as one of its core mandates to promote, 

undertake and coordinate research programmes carried out in Nigeria. 

To this end, the management of the council deems it fit that the department 

research into the teacher Needs at Basic Education level for effective 

implementation of the curriculum. The rationale for the study was to generate 



empirical evidence in pursuance of teacher needs for effective policy formulation 

that will actualize the aim of Universal Basic Education as well as provide solid 

foundation for education at higher levels. 

 It is hoped that the outcome of this study having instituted a solid foundation 

would help to improve the quality of education at all levels, which is one of the 

cardinal goals of the National Economic Empowerment and Development 

Strategy (NEEDS) and the millennium Development Goals (MGDS). In 

particular, it is expected among others, that the study would be instrumental to 

policy review, policy formulation and also strengthen the foundation of education 

in Nigeria. 

 

The objectives of this study therefore are to: 

 

1. Establish a profile of teachers needs for the effective implementation of the 

Basic Education Curriculum 

2. Prioritize the identified needs as they are appropriate to the successful 

implementation of curriculum 

3. Explore the influence of the policy classification of Basic Education 

Curriculum (BEC): 

Sex, age qualification, experience, school location, school ownership 

4. Identify specific subject area in the BEC which teachers fine difficult to teach 

5. Identify the level of teachers’ mastery of the various subject areas in the BEC 

The instrument designed for the study was a Teacher Needs Assessment 

Qualification Questionnaire (TNAQ). It was made up of four (4) sections. Section 

1 consisted of eleven (11) items eliciting background information about the school 

and the respondent. In section 2, a list was provided showing seven (7) major areas 

of responsibility of need, together with 37 specific task required of teachers for the 

implementation of Basic Education Curriculum. The respondent was requested to 

rate himself in terms of his perceived competence to categories of need as follows: 

 Administrative Needs 

 Pedagogical Management Needs 

 Classroom Management Needs 

 Continuous Assessment Needs 

 Instructional Resource Development and Utilization Needs 

 Professional Development Needs 

 Guidance and Counselling Needs 



Under each category of need some relevant tasks were provided, and these formed 

the basis for the respondents self-rating. 

Section 3 had two sub-sections, number 3.1 and 3.2. Sub-section 3.1 was for Junior 

Secondary School (JSS) teachers only. The task before the respondent was 

basically the same in either of the sub-sections. 

Section 4 called for free comments, requesting the respondent to suggest strategies 

for helping teachers to overcome the deficiencies identified in section 2 and 3 of 

the questionnaire. 

Sample copies of the draft of the Teacher Needs Assessment Questionnaire 

(TNAQ) were produced and administered to selected teachers in the sampled 

schools within each Zone. On the whole, a total of 3,124 copies of the 

questionnaire were distributed. Of this number, 2,930 (93.8%) were fully 

completed and returned. 

UME and Post UME scores as predicators of university students’ achievement in 

first year degree examinations. 

This study examined “UME” and post-UME scores as predictors of University 

Student achievement in first year Degree Examination. The theoretical framework 

for this study is derived from the theory of prediction formulated by Thorndike and 

Hagan (1977). 

 

Specifically, the following Research Questions were raised to guide the study: 

1. What proportion of the candidates entering the universities with different 

score in UME achieve as various levels in the first year university degree 

examinations? 

2. What proportion of the candidates entering the universities with different 

scores in post-UME achieve at various levels in the first year university 

degree examinations? 

3. To what extent do the scores in UME and Post-UME individual predict 

University students Achievements in first Year Degree Examinations? 

4. To what extent do the scores in UME and Post-UME combined predict 

University students Achievements in first Year Degree Examinations? 

5. To what extent is the predictive validity of these examination moderated by 

the following variables: 

 

Age, Gender, course of study and ownership of institution? 

 



The sample for the study comprised all first degree students in selected universities 

from six geopolitical zones of Nigeria. A multi stage sampling techniques was 

adopted. First, the country was considered on the basis of the existing six 

geopolitical zones namely, South-West (SW), South-East (SE), South-South (SS), 

North-Central (NC), North-East (NE), and North-West (NW). In each zone, 

Federal, state and private Universities were purposively selected. This sampling 

technique took cognizance of the study for only those candidates who came in 

through UME and Post-UME. The implication of this, flowing from the concern of 

the study for only those that entered Universities on the basis of selection through 

UME and Post-UME was that a reasonable proportion of candidates whose Post-

UME score could not be located were excluded. A total of 42 Universities made up 

of 5 Federal, 5 state and 4 private Universities were selected. From each of those 

universities, 8 faculties were involved. These include Arts, Agriculture, Education, 

Engineering/Technology, Medicine, Management Science and Law. In each of 

these faculties, 30 students’ record was targeted to be examined. In all, a total of 

2,637 students’ records were examined and used to complete the pro-forma for the 

study. Presently the finding of this study is at the production stage. Thus, the 

findings will be in the next publication. 

 

CONSTRAINTS 

 

The constraints faced by the centre are the following: 

 

 Paucity of funds 

 Inadequacy working facilities 

Paucity of funds: 

One major constraint that the centre is facing is the ability to really fund a research 

work that will cover the 36 States of the Federation plus the Federal Capital 

Territory (FCT). We have over the years evolved a system of sampling our 

respondents for the six geopolitical zones because of this problem. 

Inadequacy of working facilities 

Set of computers, and other electronic gadgets, accessibility of internet for the 

centre is urgently required to facilitate the centre research activities. 

 

 



Opportunities  

Our opportunities lie in our capacity and strength of our staff who are specialists in 

measurement and evaluation. They therefore can develop, design and execute 

researches that can drive policy for the betterment of the education sector in 

Nigeria. 

Conclusion   

The centre has been able to achieve much notwithstanding its constraints. The 

centre has received a lot of encouragement from management in the course of 

carrying out its functions within the NERC mandate. The encouragement has 

gingered the staff and led to conceiving of policy-driven research projects. 

 


